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The great mobility of American families has:.produced a number .
of new legal, administrative, and curricular problems for public
school children, teachers and administrators (Kopp, 12). Numerous
problems of adjustment have also been reported (5, 20). 1In this
study three aspects of +the newcomer's adjustment to the already
formed social structure of the schools' classrocms are explored:
(1) the effects of late school entrance (December 1, 1957 through
February 15, 1958) con the total social structure of the classroom,
(2) the effects of late schocl entrance on the social status of the
late school entrant, and (3) the emotional adjustment of the late
schocl entrant. Statistical comparisons between early, or regularly:
entering children in September, 1957, and of late entering children
are made in order to appraise the effécts of late school entrance.

Developing The Problem

Only occasiocnal studies of an experimental nature regarding
the effects of introducing children into an already formed group
have been made. Small group experimental studies as that of Phillips,
Shenker, and Revitz (21) have shown that the newcomer to the group
attempts to make behavioral adjustments fitting the common frame of
reference of the group and the most active child in the group is
most frequently the one imitated by the newcomer. Both the person-
ality of the newcomer and the demands of the situation have been
reported (17) to be significant determiners of spontaneous social
pgirings in newly Tformed three-person groups. Although . sinall
changes in groupr membership can be easily assimilated due to con-
tinuing reference points in the group {1), the equilibrium of the
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group has been reported to change with the introduction of each new
member (L), When the size and general characteristics of the group

remain unchanged, individual roles do not shift appreciably with the
shifting of members from one group to another (3). The more stable
social structures exert greater influence on new group members (13)

The distribution of socicmetric choices from both newecomers
and original group members may hinge on their positions in the so-
cial structure. A group member's leadership role in group decision
making will be perceived (7) more often when his position in the
communication network is more central. Jennings (9) found newcomers
in a state training school for girls directing the majority of their
sociometric chdices to the well-chosen of the already formed group.
Also, the well-chosen extended many of their choices to newecomers.
However, considerable specificity in the well-chosen's choice of
newecomers was reported as the newcomer was less frequently chosehn
for leisure activities than for work activities. A comparison (5)
of children who had moved from school to school with those who had
maintained a continuous residence showed that those children who had
been in a single residence for two or three years after moving had
higher social acceptance scores than those in continuous residence.
However, recent stability of residence was required. The following
hypotheses derived from recent research literature are tested in
this study:

1. Shifts in social status of original group members will
CCCLxr as a prodiuct of newcomers veling added to the SGroun.

2. The constancy of social status will be inversely related

to the number of late entrants entering a classroom during the

ear.

3. Late school entrants will show greater choice for the
already well-chosen members of the group.

I, Late school entrants will be chosen more often on a so-
Y . - s ¥ . 2aox
ciometric test on @ "work” criterion | -ore formal aciuivities

of the group) than on _a "play” criterion (o leisure and more
intimate activity).

3. Late school entrante will tend to be below the original
group members in social status throughout the year.

Little research relevant to tie el'fect of late school entrance
in terms of Producing personsl-social problems for children has bem
reported. Nash and Wolfe (19) point to the marginal role of the
newcomer in the group and to the ”uncertainty of the stranger's
role” as constituting a threat to him which will be manifesceq by
decreased inventiveness on his part. Sherif (24) found unfavorabie
attitudes and derogatory stereotypes being formed sbout the other
group when two strange groups were brought into functional contact.
Personal-soecial problems are reported to exist for children who are

' 86




moved from school to school as parents follow the crops as migrant
workers (ll). The development or restructuring of any group may
well hold some threat for its members. The initial days of group
life of a new group are filled with behavior aimed toward warding
off anxiety (2). In part, this may be due to the fact that the new-
comer's personal level of aspiration may be impossible of attainment
as he wrestles with achieving group membership and a feeling of
feilure may be his lot (22).

These findings have lead to the formulation of the following
hypotheses:

6. Late school entrants will present cbservable evidence of
their struggle (to fit into the already formed structure )
will be manifested in behavioral symptoms identifiable ly their
teachers. Late entrants will manifest more such symptoms than
the September entrants both at the time of entering school and
at the end of the school year.

7. late school entrants will tend to present poorer self-
perceptions of personal-social adjustment than the September
entrants both on entering school and at the end of the school
year. )

Method

Subjects: A total of 25 white classrooms, 6 fourth, 6 fifth,
and 13 sixth grade classrooms, located in two popular tourist
counties in Florida were selected for the study, largely because of
anticipated increases in classroom enrollments of 20% or more in
each class after schools would open in January, 1958. Preceding
year enrollments afforded the basis for this prediction. Maclachlan
(16), reporting on the 1950-55 total population increases in these
counties, noted that one county increased by 99% and the other by
h3%. Due tQ winter weather conditiocns in 1957-58 the 20% increase
prediction was occasionally 1in error. However, a total of 51 iate
school entrants in 21 classrooms (24 boys and 27 girls) coming be-
tween December 1, 1957 and February 15, 1958 were studied and pro-
vided the main data for the study. There were 11 fourth graders,
15 fifth graders, and 25 sixth graders constituting the total group
of late entrants who were called the experimental group.

The control subjects of the study were the fourth, fifth, and
sixth graders of the 25 classrooms who began schocol during the first
week of September, 1957 and who remained in the same classroom dur-
ing the school year. These children were well identified on back-
ground information a&s were each of the late entrants. Both a match-
ed control group of September entrants and a stratified sample of
control subjects served as controls for the late entrant group when
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comparisons of scores were made. Due to difficulties in matching
the entire 51 experimental subjects on the several criteria of age,
sex, socio-economic status, and intelligence, the matched experi-
mental and control groups were each reduced to 20 boys and 22 girls
from 18 classrooms (9 fourth graders, 15 fifth graders, and 18 sixth
graders). However, the total experimental group of 51 subjects was
compared with a stratified control sample of L8 boys and 54 girls
selected randomly (but proportionally) from each of the classrooms.
The stratified group, stratified only on sex and classroom member-
ship, consisted of two early school entrants selected randomly (for
each experimental subject) from each of the 51 experimental sub-
Jjects' classrooms.

Table 1 presents descriptive data covering age, sex, intelli-
gence, and socio-economic status. It will be noted that the four

Table 1. Number, Means and Sd's on Age, Sex, Intelligence, and Socio-economic

Status of the Control and Experimental Groups

Age (Monthe) E-G-Y (IQ Socio-economic Status
Groups .
x sD N x 8D N x sSD N
Control Stratified
Male 125.42 10.78 L8 117.75 19.51 Lh 10.96 2. 48
Female 124.87 10.02 sl 108.32 15.ks 52 11.38 2.32 5h
Total 125,13 10.34 102 112.65 17.91 96 11.50 2.86 102
Control Matched
Male 126.20 10.60 20 11k .00 12,07 20 10.85 1
. . . . 20
Female 12k .27 11.905 22 110,32 16.73 22 11.95 2.95 22
Total 125.19 10.75 42 112.07 14.64 ho 11.h3 2.39 Lz
Experimental Matched
Male 126.11 11.29 20 1th .55 13.hk 20 11.70 1
. . . . 20
Female 124,23 11.33 22 107. 6k 17.62 22 12.;3 3.33 22
Total 125.12 11.22 Lz 110.93 15.97 b 11.98 3.2 bz
Experimental Total
Male 126.71 11.23 24 11k,57 13.41 2
. . 3 11.96 . 3b 2
;e?aie 125,59 11.06 27 107.08 17.89 25 11.$h 3.11 2%
ota 126,12 1l.05 51 110.67 16.18 48 11.84 3.73 50
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groups in Table 1 are much alike on the background descriptive fyork
tors. Means and standard deviations are so similar that both £9
tests and F-tests failed to reach statistical significance. The
stratified control group differs little from the mgtched control
group; neither of the control groups differs significantly from the
smaller matched experimental group or the larger total experimental
group on these background factors. Therefore, it appeared practical
in analyzing the data to compare the experimental group with both
the matched and the stratified control groups only when the two con-
trol groups differed. It will be observed that the matched experi-
mental group is always smaller than the total experimental group.

Testing procedure: The entire study was carried out as an ex-
tension course project in two classes for teachers titled Bycholozy
of Child Development. The classes had one meeting in each of the
two counties during the first week ¢f each month from September, ¥IT
through May, 1958. At each meeting testing procedures were ex-
plained, test results were submitted by teachers, and the entire
project was regularly evaluated. Teachers were encouraged to make
use of all data in their daily classroom operations.

The data-gathering procedure consisted principally of group
testing by the teachers who then scored all tests. Test administra-
tions were scheduled throughout the school year in order to obtain
initial measures of social-emctional adjustment of both early and
late school entrants as well as changes in scores during the year.
Tests were generally administered during the first week of each
morith. Late school entrants were administered the initial tests
(listed below for September) after their first week in school and
thereafter took their tests at the regularly scheduled times. The
test schedule was as follows:

1, September, 1957 (to all the approximately 750 children in
the 25 classrooms who were called early school entrants)

Czlifornia Test of Personality, Elementary Series, Form
AA, 1953

McGuire-White Socio-Economic Scale

General Information Form

2. October, 1957 {tc all children)

Moreno~type Sociometric Test
Ohio Social Acceptance Scale

3.  November, 1957 (to all children)
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Haggertx—Olson~Wickman Behavior Rating Schedules, Sched-
le B

a 4. Decen er, 1957 (to all children)
]
!-type Sociometric Test

ocial Acceptance Scale
(Tai ial test battery to all late school entrants through

Febryary 15)
7. March, 1958 (to al1l children) - .

Kent E-G-y. Scale D, Short From Intelligence Test

8.  Aprii, 1958 (to a1l children in the 25 classrooms )

California Test of Personalitz, Elementary Series, Form
Ad; 1953

Moreno Ltype Sociometrie Test

OChio Social Acceptance Scale

Hagggrtx-Olson-Wickman Behavior Rating Schedules, Sched-
ule

week of September and in the secong week of April. Tt was also rad-
ministered to each late school entrant one week after his arrival
at school ang in the secong week of Apri]. The teachers read each
item with the children in the group setting and the children marked
their own answers.

The McGuire-White Index of Social Status (15) with minor adap-
tations wags used with g17 chila?én. Only three items, ‘relating o
(1) education of father, (2) source  of family income, and (3) ru-
ther's Occupation were used. Leow scores indicate higher socio-econo-

mic statusg, This instrument was administered to early school en-

In addition to the above data-gathering Procedures a Genersl
Information Form wag completed by each child ang kept current by kis
teacher throughout the year. on it was recorded information coneern-
ing birthdate, number, sex ang ages of siblings, humber of school g
attended, Dumber of absences during the Year, occupation and educa-
tional 1leye) of  both bParents, and +tpe child's Intelligence ‘test
Scores. Teachers began gathering these datg in Septemper and as soon

Stituted the initig) data-gathering Procedures for both early and

late school entrants ang their continued uge throughout, the year
Provided re-test results designeqg to show change opr brogress by both
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A Moreno-type sociometric test consisting of two criteria, work
and play, with three unweighted choices on each was administered to
all classrooms in the first weeks of October, December, February and
the second week of April. Similarly, the Ohio Social Acceptance
Scale (23), which will be referred to as the OSA5, on which the
nemes of all children in the classroom were listed and on which each
child could check one of five degrees of preference for each other
child (1. not okay; 2. don't know; 3. not friends, but okay; b, good
friend; 5. very best friend) was administered at these four times.
On the Moreno type sociometric test the child's total raw score wWas
computed as well as scores for both work and play. In order to make
scores from all groups comparable each child's score wag computed as
the proportion of all choices given in his group. Tne 0OSAS scores

were computed as the average score (1—5) given to the child by all
his classmates.

In order to obtain teacher's appraisals of children's adjust-
ment the Haggerty-Olson-Wickman Behavior Rating Bchedules, Schedule
ji_(B) was completed by all teachers on all early school entrants in
November and April and on all late school entrants one month after
school entry and again in April. Scores for each child consisted of

s summation of teacher's ratings on the thirty-five, 5 points, mting
scales.

The final data-gathering instrument used was the Kent E-G-Y,
Scale D, Short Form Intelligence Test (10) -administered “to all
children in March, 1958. This test was used to define the general
limits of intelligence in which both control and experimental groups
fell. No need for more precise measures of intelligence was antici-
pated. 1IQ's were calculated from the results of these tests admin-
istered to all children in the first week of March, 1958.

Tt will be observed that test administrations were scheduled =0
that comparisons could be made between scores made by late and early
school entrants on initial testing after each had been in the class-
rooms similar lengths of time. Also, continuous testing during the
school year, particularly with the sociometric and the 0SA3, allowed
some conclusions to be drawn concerning change in social status and

social acceptance. April testing permitted final, end-of-year com-
parisons.

Statistical analysis: The matched control group of 42 dilldren
entering schocl in the first week of September, 1957 was selectedfbr
comparison with the 42 experimental or late entering children, who
entered school between December 1, 1957 and February 15, 1958 inclu-
sively. A stratified sample of 102 controls, two selected randomly
for each of the 51 experimental subjects for whom data werecomplete,
was also selected inasmuch as the matched groups were somewhat gaall.
Therefore, two statistical comparisons were generally made:
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1. Matched control group {n=h2) and experimental matched
group (n=k2).

2. Stratified controls (n=102) and total experimental group
(n=51).

In addition to the statistical comparisons between groups,
changes in certain scores presumably reflecting the effects of late
school entrance are appraised. The .05 significance level was ac-
cepted for statistical significance. The null hypothesis is implied
but not stated in each analysis.

Results

1. The first hypothesis to be investigated bears on the effect of
new children coming into a classroom on the social status of early
school entrants: shifts in sccial status of original group members
will occur as a product of newcomers being added to the group. Cor-
relational data were obtained on the 102 stratified - contrels who
were selected as more representative of the entire group of early
entrants than would be the smaller matched controls. The OSAS test
scores obtained in October were correlated with test scores dtained
in December, February and April; the obtained Pearson-r's were .65,
.86, and .89 respectively. In each case the significance level of
P was (Ol. Similarly the correlation coefficients between October
sociometric test scores and those obtained in December, February,
and April were.53, .57, and .h8 respectively with p reaching the
.01 level in each case.

Any interpretation of the above results might provoke numerous
questions. The sociometric research literature indicated that the
normally expected shifte in sociometric and OSAS scores over these
time periods are not exceeded by these data. The greater correla-
tion coefficients between the 0SAS October results and the February
and April results than between October and December data are dAiffi-
cult to explain. However, no such unique relationships are evidenc-
ed by the sociometric data. Although shifts in status 4did occcur,
the uniformly high correlation coefficients offered little support
for the first hypothesis. Reliability studies reviewed by Mouton,
Blake and Fruchter (18) would indicate that the shifts in status in
those groups where many children entered the classrooms late in the
year do not appear disproporticnately large,

2. The data concerning the second hypothesis, that the constancy
of social status will be a function of (inversely related to) the
number of late entrants entering a classroom during the -ca, are
presented in Tables 2 and 3.
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Table 2. Means of Gains on Sociometric and 0SAS Scores for the Three Groups of Claserooms Based on Number {Up-

per, Middle, and Lower Thirds) of Late School Entrants Between October and February 1, snd October and April 1.

Group 1 (2-4) Group 11 {5-6} Oroup 111 {7-13)

x .| x H x N

SOCIOMETRICS:  October - February .0007 50 L0023 50 -.0076 50
October - April -.0055 50 -.0033 50 -.Q0hT 100

O3AS October -~ February 106 50 .168 50 .215 50
October - April .237 50 .31 50 211 100

Inspecticn of the data of Table 2 shows the real similarities
between means of gains in scores by early school entrants between
October and the later three tests. Group 1 consists of children
from classrooms with 2-4 late school entrants, Group 11 of 5-6, and
Group 111 of 7-13 late school entrants. The range of late school
entrants was then from 2 to 13; the n of early entering children,
chosen randomly from the several classrooms may also be seen in
Table 2. These randomly selected groups (approximately 20% samples)
were sufficiently large to satisfy a rather stringent criterion of
representativeness. When the early entrants were appraised for gains
or shifts in sociometric and OSAS scores between the October and
April testing by analysis of variance, no significant difference
between the three treatment groups occurred (Table 3). As in Table
2 the conditions describing these groups related to numbers of new
entrants coming to each child's classroom. The n of control sub-
jects in each group was then 50 for the October-February analysis
of gains and 50 in Group 1, 50 in Group 11, and 100 in Group 111
for the October-April analysis when many classes then fell into the
7-13 late entrant range. Shifts in status were then computed as the
difference between scores obtained in October and February as well
as in October and April with each of the two instruments. The F of
3.36 with P(:OS obtained between the Cctober and February sociome-
tric data suggests the possibility of a difference between groups
related to the number of late entrants. Table 2 shows the major
losses 0 have occurred among early school entrants in classrooms
with the larger numbers of new entrants. Bartlett's test for homo-
geneity of variance (6) for the October-April data gave achi-square
of 1h.hl with p<4Ol. However, the relatively large n in each group,
in view of Norton's study (14}, would make questionable the useful-
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Table 3. Summary of Analynis of Variance for Early Entrantg' Ghifls 1n
Soclal Status es Related to Number {Upper, Middle, and Lower Thirda} of

Late School Entrants Between October and Januery and October and April

1. SOCIOMETRICS: October - Febrary Shifts
Source 55 daf M3 F P
Between Groups 3,603.21 2 1,Bh1.61 3.36 .05
Within Groups 80,440, 76 14 547.22
Total »123.97 Th%

2, Q3A5:  October - February Shifte

Botween Groups 2,953.06 1,4%76.53 - -

o

2
Within Groups 222 Lol by 1,516.38
Total EES,i;bl.OO 1Ly

3. BOCIOMETRICS : October - April Shifts

Between Groups bk, 2 72.13 = =
Within Groups 135,018.62 197 665. 37
Total 135,162.57 199

b, 0GAS:  October - April Shifts

Between Groups 1,395 .46 2 1,697.23 2.6k M>.os
Within Groups 286,175.16 1 1,40L.91
2u3,570.02 ig% ’

ness of the Bartlett test. The significant F of 3.36 and the direc-
tion of difference between means of change scores in Table 2 indi-
cate that the price of permitting larger numbers of late entrants
to join the classroom during the year is a moderate loss in social
status by the original group members. However, this appears to be
a minor shift which has its impact on all three groups by April as
all April sociometric shifts (Table 2) are downward. The OSAS,
however, shows only moderate gains at all test periods.

It might be concluded from an examination of the data in Tble
2 and 3 that the introduction of newcomers into these groups had no
major effects on the social status or social acceptance of the early
school entrants although some minor reordering of social relation-
ships does occur. The evidence indicated that the number of late
school entrants might be a contributing factor to the shifting of
scores; 1ts total effect d4id not appear appreciable when data from
the longer time period analyses were examined.

3. Hypothesis 3, that late school entrants would show greater
choice for the already well-chosen members of the groups, was test-
ed by a chi-square analysis. All early school entrants in each of
the 21 classrooms of the 49 late school entrants present for the
April testing were divided into the upper, two middle, and lower
fourths in social status in their classrooms on the basis of the
first sociometric tests in October. Separate analyses were made
for work and play choices. Frequencies under each of the four
quarters, then, indicated the distribution of late school entrants'
choices for early entering children already categorized by the Octo-
ber tests. The Chi-square values were February (work), 82.65; Feb-
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ruary (play), 73.67; April (work) 69.89; and April (play) 93.68.
When df = 3, each of the chi-square values reached the .01 signifi-
cance level. The late school entrants continued the pattern of
choice established in October by distributing the vast majority of
their choices to those children already well-chosen in their group.

The uniformly high significant chi-square values for bothwork
and play choices on both February and April testings offer clear
support for the hypothesis and Aemonstrates the very positive ten-
dency for the already well-chosen child to be chosen by newcomers
to his group throughout the year.

b. The fourth hypothesis, that late school entrants will be dogn
more often on & sociometric test on the "work" criterion then on &
"play" eriterion, was tested by using a t-test to test the signifi-
carice of differences between play and work choice means 1n February
and April of the early school entrants’ cholces for the late school
entrants. In February complete data were availabe for 49 late
school entrants and in April for 50 late school entrants. The mean
for play choices in February {.0147) yas compared with the mean for
work choices {.0118). A t of 1.81, p).05 was found. A similar com-
parison in April yielded a play mean of .0l51 and & work mean of
0204 with a t of 3.1k and p€Ol. The t-test of significance of the
differences between the means of total scores in April reaches the
.01 signifieance level suggesting that the late school entrant be-
comes more frequently chosen on the more formal eriterion of work
only after some months in the classroom. Crystallization of cheice
seems to have occurred by April; the hypothesis gains cconsiderable
support and may merit further testing.

5. The Tifth hypothesis, that late school entrants will tend to
be below the original group members in social status throughout the
vear, was testad by computing the significance of difference Etween
means of the experimental and control groups on the several test-
ings. Both the sociometric and 0SAS data were used. Total socio-
metric scores were used and no separate sex analyses were made.

The first analysis was & compariscn of scores made by the
stratified controls and the matched control groups. Although the
differences between means of the two control groups were generally
small, differences reached the .05 significance level on three of
eight comparisons (sociometrics 1in February and April and OSAS in
April). Therefore, both control groups were treated in comparisons
with means of the experimental subjects. These data are presented
in Table L.

Inspection of Table L shows that the early school entrants or
the control groups consistently obtained higher scores on both the
sociometric tests and the 05AS. The values of t reached the .0l
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Teble k. t-Tests of Differences Between Means of Soclometric and OSAS

Scores of Late and Eorly School Entrantsg

Groups Tests x N t ar P

SOCIOMETRICS

1. Stratified Controls February L031 102 k.06 11&9 <.01
Total Experimental February .013 hg

2. Matched Controle February 043 ho k.o 39 <::01
Matched Experimentalg February .01k ko

3. Stratified Controls April .030 102 3.1 151 <?cu
Total Experimentsls April 017 51

b, Matched Controls April . .obh b2 4 m ::701
Matched Experimentals April .018 ho

0CAS

5. Stratified Controls  February 3.39 102 342 149 oL
Total Experimentals February 3.10 4y

6. Matched Controls February 3.54 ko k.g5 39 (?01
Matched Experimentalg February 3.20 Lo

7. Stratified Controls  April 3.h7 102 1.97 151 _:>.05
Total Experimentals April 3.31 51

8. Matched Controls April 3.69 ¥ 397 41 <:701
Matched Experimentals April 3.39 b2

significance level on all tests except that between the stratified
controls and total experimentals on the OSAS in April when the .05
significance level was not reached. However, the .01 ~significance
level was reached in April on the 0SAS between the matched controls
and matched experimental groups.

were compared, late school entrants were found to have made meterial
Progress in social status during their stay in the new classrooms.
The April means on both sociometrics and OSAS were significantly
higher (t=2.39, P(os for sociometrics and t.35, PZOL for 0SAS)
than the February “means. These data indicate the slow but steady
progress in social status made by late school entrants.

The data rather conclusively support the hypothesis that - the
early school entrants maintain higher social status and social ac-
ceptance scores throughout the year. The handicap apparent for the
late school entrant may be diminishing by April when no signicant
differences between OSAS scores for the stratified controls and the
total experimental group were found. These datg will bear close
examination and must be considered as of central importance in this
study.

6. Hypothesis 6, that late school entrants will receive hisher
behavior problem ratings {H-O-W- scores ) by their teachers than will
the early school entrants, was similarly testeq by determining the
significance of differences between means. Teachers rated all early
entrants in their rooms in November ana all late school entrants
ocne month after they entered school, These ratings provided datas
for the first comparison. The second comparisons were b ween April
scores for both esrouns, Apain datg only on the stratificd control
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group and total experimental groups were used in the analysis be-
cause of the marked similarity between the scores of the stratified
and matched control groups. Differences between ratings (means for
groups) were small.

None of the comparisons of means yielded large enough values
of t to reach the .05 significance level {the greatest value of t
was_.69, P .05). The null hypothesis cannot be rejected. It must
be concluded that these late school entrants manifested no greater
behavior problems as rated by their teachers than did early school
entrants, both soon after they entered school and at the end of the
school yesar. ‘ '

7. Hypothesis 7, that late school entrants will make lower scores
on the California Test of Perscnality than will the early school
entrants, was also Tested by determining the significance of dif-
Terences between means. Tests were administered to early school
entrants in September and to late school entrants one week after
school entry and again to all children din April. Differences be-
tween stratified and matched controls (Groups 1 and 2, Table 5)
were not significant; therefore, only comparisons between stratified

Table 5. +t-Tests of Differences Between Means of Total Scores on the

Californis Test of Personality of Esrly and Late School Entrants

Groups Tests x N daf P

jer

1, Stratified Controls September 108.90 102 0.62 12 .05

Matched Controls September 110.81 ho
2. Stratified Controls April 113.67 102  0.61 12 .05
Matched Controls April 115.95 Lo
3. Stratified Controls September 108.90 02 2.32 151 .05
Total Experimentals  (Initial 115.78 51
Tests)
L, Stratified Controls  April 113.67 102 0.56 150 >.05
Total Experimentals  April 115.62 50
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controls and the total experimental subjects were made on initial
test scores and on final scores achleved in the April testing.
These data are presented in Table 5. A t of 2.32 computed for the
difference between means of initial test scores with P(OS was found
for the comparison of stratified controls and the total eperimental
group. April scores did not dJdemonstrate differences which were
statistically significant. The evidence not only failed to support
the hypothesis but the differences appeared in the oprosite direc-
tion with the late entrants achieving higher ad justment scores on
initial tests with no differences being evidenced in the April tests
between early and late school entrants.

Discussion

Late school entrance 4did not appear to be associated with
pocrer self-perceptions of personal-social adjustment and higher
behavior problem ratings by teachers as hypothesized in this study.
The related research literature generally falls into twocstegories:
(1) experimental, small group research, or (2) studies correlating
the number of schools children have attended with various measures
of persanal and social adjustment. The latter, while provocative
and obviously important as sociological contributions expoloring
some general effects of population mobility, may not concentrate
sufficiently on such issues as change over time, controls which
minimize the effects of environmental forces, and an adequate des=-
cription of the envirommental situation being studied. Small group
research, on the other hand, while most fruitful in 1ts theoretical
implications, appears to fall short in its interpretative contribu-
tions to the naturalistic setting of the classroom because of the
great complexity of soecial forces in this less controlled setting.

Perhaps the negative results concerning the relationship of
late school entrance and children's adjustment as measured by the
several instruments were the most significant findings of the study.
Barly school entrants, children beginning school in September, 157,
did not appear to be barticularly disturbed by the arrival of new-
comers. In only one analysis (shifts in social status between Oc-
tober and February, Table 3) did@ change of the original social
structure appear to be related to the numbers of children coming
into the group. The marked constancy of social status of early
school entrants, the fact that shifts appeared to be only slightly
related to the numbers of children entering the group, and the con-
sistently higher sociometric and OSAS scores of the early schoolen-
trants (Teble 4) might serve to alleviate some of tte concern teachers

might have conerning the effects of newcomers on the originsal group
nembers.

The sociometric and OSAS data, on the other hand, did picture

the Jate school entrant a3 greatly penalized in social gtatus (Ta-
ble 4), but making slgnificant gains between February and April.

98



However, the significance of the data of Table 4 must be looked for
elgewhere, In particular, the comparative data between early and
late school entrants on the H-0-W Behavior Rating Schedules and the
California Test c¢f Personality must be examined. It can be seen
that the late school entrants seemed +o show mno ill effects on
these tests of their poorer sccial adjustment. Although they did
not differ significantly from the control groups, their behavior
problem ratings were somevwhat lower. The California Test of Per-
sonality scores of the total experimental group were higher (t=2.32
P#S) in their first test finitial test, Table 5). Generally, the
differences were small and the best conclusion to make ig that these
late school entrants did not appear to be more emotionally disturbed
or present more behavior problems than did the early school entrants
On the other hand, any advantages in adjustment as measured by these
tests belong to the late schocl entrants.

The sociometric tests and the CSAS measured acceptance by dher
children. Late school entrants, coming as strangers to new class-
rooms, must obviously change their role somewhat gradually from
stranger to well-known friend. This did not appear tc be a dis-
turbing task for these children. Perhaps three explanations could
be offered: {1) the two adjustment measures (H-O-W and California

Test of Personality) are not valid measuring instruments, and/or
(2) American children today as represented by this group can take
entrance into new schools in stride, and/or (3) these teachers and
schools employed great skill in bringing new children into the group
Pernaps other explanations are possible such as those bearing on the
Previous school history of the late school entrants.

The sociometric data revealed one finding of probable signifi-
cance to teachers which small group research as well as other more
naturalistic studies have anticipated. The late entering children
showed a marked tendency to choose those children in the classroom
who had already been frequently chosen by their peers before the ar-
rival of the late entrants. The social structure of the group re-
mained quite stable as the newcomer threw his support to the pre-
existing structure. Early school entrants failed to disceriminate
between the "play" and "work" criteria in their choices of newearers
in February but gave significantly more work choices than play
choices 1in April. However, these very general criteria, due to
failure to specify activities, may =till Aot have been the most ade-
quate tests of the hypothesis +that the late school entrants would
be more frequently chosen on "formal" than on more "intimate" acti-
vities. By April early entrants did discriminate between the two
criteria in their choices of late school entrants.

Finally, it was made clear to these teachers in September,

1957 what the purpose of the study was and they could, therefore,
have been more conscious of the needs of these late school entrants.
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The possibility of criterion contamination cannot be overlocked;
however, because late school entrance is such a continuing matter
in their communities and schools, these teachers soon appeared to
lose sight of the fact that a particular child entered school late
in the school year  Whether late school entrance and the poorer
social adjustment demonstrated in this study were associated with
other significant aspects of school such as school achievement re-
main as issues yet to be explored.

Summary

In order to study the relationship between late school eframne
and children’s adjustment, 51 children from fourth, fifth, and sixth
grades in two counties in Florida who entered schools in these cam-
ties between December 1, 1957 and February 15, 1958, were compared
with a matched as well as a stratified {randomly selected from each
room) group of children starting school at the regular school open-
ing in early September, 1957. Statistical comparisons were made iC-
tween the late and early school entrants on their scores on: Soci-
ometric Tests, Ohio Social Acceptance Scale, Haggerty-Olson-Wickman
Behavior Rating Schedules, Schedule B, and the California Test of
Personality. Comparisone were made on initial (at school entr}T
scores, end-of-year scores, and change or progress scores., The re-
sults were generally negative in that the scores on personal-social
adjustment of late school entrants differed little from those of
early school entrants.

The results are:

1. Early school entrants tended to hold their social status
positions (sociometric and OSAS scores) throughout the year. Con-
siderable constancy in scores existed.

2. The shifts (gain or loss) in status of early school en-
trants which did oceur showed a significant relationship to number
of late school entrants coming into the group over the short period
of time October-February, but the number of newcomers did not appar
to be related to changes in the original grcoup members over longer
time periods. Greater losses in status occurred more frequently
when many late entrants came in a short time period. These findings
occurred with sociometric test data; however, the 0SAS did not re-
veal a shifting in acceptance scores related to numbers of late
school entrants.

3. Late school entrants tended to choose the already well-
chosen members of the group on the sociometric test on both the
work and play criteria.
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k. There were no differences in early school entrants' chcices
for lste school entrants on the two criteria, work and play in Feb-
ruary; however, by April the early school entrants directed signi-
ficantly more of their choices to late school entrants on the work
criterion than on the play criterion.

5. Late school entrants were below the original group members
in social status through the year. The differerenceon e OSAS ws
not significant in April and the late school entrants appeared to
be making some progress in social status gains. Significant gains

were evidenced between February and April on both sociometric and
OBAS data.

6. Late school entrants did not differ significantly from
early school entrants at any time in the year on their scores onthe
H-O-W or Califernia Test of Personality.

The data on social status and social acceptance were most de-
finitive in distinguishing between early and late school entrants.
Other tests measuring adjustment revealed no differences between
early end late school entrants. The relationship of late school en-
trance and measures of school achievement remains unexplored.
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