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School social work (visiting teacher service) dates from the early
19th century when soclal agencies provided money and personnel for that
purpose. Later, local school boards assumed responsibility for provid-
ing visiting teacher services. The role of the school social worker has
undergone continucus and significant change; thus it is timely to re-
examine and clarify the role of the school social worker. This paper
deals with the outcomes of a study of perceptions which certain pro-
fessional groups hold about the role of the visiting teacher, especially
thelr activities, attitudes, and beliefs. Their perceptions were gathered
in a standard way by means of an opinionnaire which was bulilt for the
study. The analysis focused on determining areas of agreement and dis-
agreement among the groups of respondents.

Procedure

Respondents

Three groups of respondents were selected from three Florida coun-
ties in which ten or more visiting teachers were employed and in which
there were social agencies whose staff members could be polled. One
group consisted of certified visiting teachers who were rendering service
to the elementary schools, Thirty-two or 51 percent of this group replied
to the opinionnaire. A second group consisted of certified elementary
principals and teachers who were located in schools served by visiting
teachers. Thirty-sixor 60 per cent of this group replied to the opinionnaire.
A third group consisted of social agency personnel whose clientele in-
cluded troubled school children. Thirty-three or 55 percent of this group

—

*Based on D. Merry, "The Perceived Role of the Visiting Teacher as
Revealed by Sampling Opinion of Visiting Teachers and Other Personnel
Directly Concerned with Visiting Teacher Service in Elementary Schools"
{Unpublished doctoral dissertation, Florida State University, 1962).
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replied to the opinionnaire. The fourth group consisted of college and
university faculty members who were responsible for the pre-service
education of visiting teachers. Twenty or 63 per cent of this group re-
plied to the opinionnaire,

Opinlonnaire

" The opinlonnaire consisted of four sections of items. Section A
consisted of eight items and was entitled Broad Operational Concepts;
Section B, 14 items, Role of the Visiting Teacher in Assessing the Situa-
tion; SectionC, 32 items, Role of the Visiting Teacher in Working toward
Solution; and Section D, 26 items, Role of the Visiting Teacher in Deter—
mining Procedures to be Used and Results to be Obtained. Each item
contained some concept, idea, or type of action presumably related to
the role of the visiting teacher. Each i{tem called for a response on a
five-point scale whose extreme positions were Strongly Agree and Strongly
.Disagree, Items were based on a review of the professional literature of
school soclal work and on interviews with people who were familiar with
the work of visiting teachers. The first-draft was reviewed by a group
of college personnel responsible for the education of visiting teachers.
Their comments and criticisms served as the basis for drafting the final
version of the opinionnaire which was used in the study.

Analysis

Data were analyzed according to the following steps.

Step 1. The first step in the analysis consisted of preparing a
simple distribution of responses for each item for each group.

Step 2. For eachitem and each groupthe actual numberof responses
was adjusted to give equal weight to the four groups of respondents.

Step 3. With the adjus ted responses described above, the over-all
percentage of responses for each level of each item was calculated.

Step 4. These percentages were inserted in a Likert table as pre-
sented in Edwards (1957). The end result of this computation was the
scaled value varying from 0 - 3, inclusive, which was then used as a

common unit of measurement with which to make between-group com-
parisons,
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Step 5. The scaled values were used to determine the mean scaled
value assigned to each item by each group of respondents.

The analyses were then focused on answering two basic questions.
First, at what level does each group place each of the items of the
opinionnaire? Second, were the opinions of two or more groups suffici-
ently similar to regard them as "coinciding"”? The answer to the first
question was determined by the mean scaled value awarded. As the mean
scaled value approached zero, the item represents something which the
group feels that the visiting teacher definitely should not believe or do;
as the mean scaled value approaches three, the item represents some-
thing which the visitingteacher definitely should believe or do; and when
the mean scaled value lies between these extremes, but at a considera-
ble distance from both, the item represents a bellef or action which is
indeterminate. The descriptive classification U {undesirable) was given
when the mean scaled value fell below 1.000; D (desirable} when above
.2.000; and I (indeterminate), when between 1.0 and 2.0. To answer the
second question, if opinions of two or more groups differed by .25 or
less, they were regarded as coinciding, €. Greater differences were
regarded as noncoinciding and were indicated by NC.

Results and Conclusions

The mean of the mean scaled values for each sectionof the opinion-
naire for each group are reported in Table 1,

The mean responses to all sections and subsections, except for the
subsection "Specific Procedures,” are positive and similar over groups.
Thus, one might infer thatthe work of the visiting teacher should progress
smoothly because of the similarity between her role as she sees it and
her role as perceived by other professional colleagues with whom she
comes in contact. The items in the Specific Procedures subsection are
not considered significant in a description of the role of the visiting
teacher; all groups show a similar evaluation of them. It is possible
that the indeterminate classification given this subsection is due to the
great emphasis on individualizing help to the elementary school child.
If so, then it follows that different procedures will be used according to
the social diagnosis made. Perhaps no specific procedure would always,
nor never, be used; the visiting teacher would use procedures as re-
quired by the situation and/or the particular child,
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Table 2 presents a comparison of the responses of the several groups
to each of the items comprising Section A: Broad Operational Concepts
(Theory). Comparisons between groups for all other items in the opinion-
naire appear in the dissertation but are not presented here.

The range of opinions expressed by visiting teachers suggests that
Important differences exist within that profession. The differences are
probably assoclated with the amount of formal education and the area of
specialization of the several members of this group.
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